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To:	   	   Dr.	  Robert	  O’Donnell	  
	  
From:	   	   Jeanne	  Knouse	  	  
	  
Date:	   	   August	  5,	  2014	  
	  
Re:	   PDE/UVA	  Audit	  Summary	  	  

	  
	  
The	  following	  information	  item	  will	  be	  presented	  at	  the	  August	  11,	  2014	  SCASD	  Board	  meeting:	  	  The	  Pennsylvania	  Department	  
of	  Education	  Report	  of	  Findings	  for	  the	  Learning	  Enrichment/Gifted	  Support	  Audit	  dated	  July	  1,	  2014	  and	  the	  University	  of	  
Virginia’s	  Learning	  Enrichment/Gifted	  Support	  Evaluation	  Report	  dated	  July	  26,	  2014.	  
	  
This	  memo	  provides	  a	  brief	  summary	  of	  the	  commendations,	  recommendations,	  goals	  and	  timeline	  of	  the	  two	  reports.	  In	  
addition	  to	  this	  summary,	  the	  completed	  reports	  will	  be	  made	  available	  on	  the	  website	  under	  Board	  Documents	  and	  Learning	  
Enrichment/Gifted	  Support	  Program	  Evaluation.	  	  
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Commendations 

PDE UVA 

Concept and implementation of the 
Learning Enrichment Program, though it 
does not meet the requirements of 
Chapter 16, it is potentially an exemplary 
example of the main charge as educators 
to provide high quality differentiated 
curriculum as outlined in chapter 4 of the 
PA School Code. 
·      § 4.1 Establish rigorous academic 
standards and assessment to facilitate 
the improvement of student achievement 
and to provide parents and communities 
a measure by which school performance 
can be determined 
·      § 4.4 Local school entities have the 
greatest possible flexibility in curriculum 
planning consistent with providing quality 
education and in compliance the School 
Code, include requirement for courses to 
be taught, subjects to be taught in the 
English language: course adapted to the 
age, development and needs of the 
pupils 
·     § 4.11 Purpose of public education 
prepares students for adult life by 

Adoption of a more progressive and expanded understanding of intelligence. The 
LE/GS program reflects a more progressive approach to considering gifted and 
talented students than is established by the Commonwealth of Pennsylvania 
Chapter 16 that relies heavily upon the IQ score. Acknowledgment that students 
may exhibit advanced abilities beyond standardized test scores is consistent with 
more contemporary beliefs and research in the field of gifted education. 
  
Inclusive approach to considering giftedness and talent in broad spectrum of 
SCASD student populations. Many specific actions are taken to ensure that all 
students benefit from LE/GS personnel and activities, particularly at the elementary 
level with Type I enrichment experiences. This approach suggests an inclusive 
philosophy and broadened definition of giftedness suitable to the university 
community and overall high-achieving student population of the district. 
  
Assimilation of multiple program models attempting to facilitate a wide variety of 
services and programs for students. As a result of creating a hybrid program from 
diverse programmatic approaches, a continuum of services is available to students. 
These services range from the most inclusive (e.g., whole school/grade/class 
enrichment experiences such as field trips, guest speakers; periodic whole class 
enrichment experiences such as dichotomous key “model” lessons provided for all 
students by the LE/GS teachers) to somewhat exclusive (e.g., short-term pull-out 
support programs such as book groups) to exclusive, identification-driven services 
(e.g., mini-course experiences, enacting grade or subject acceleration procedures). 
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attending to their intellectual and 
developmental needs and challenging 
them to achieve at their highest level 
possible.  In conjunction with families and 
other community institutions, public 
education prepares student to become 
self directed, life-long learners and 
responsible, involved citizens. 
  
Commitment to developing the multiple 
intelligences in all students. 

  
  
  

Documentation, record keeping, and 
scheduling in preparation for this peer 
monitoring.  Access was provided to all 
the schools, meetings, documentation, 
classrooms, and students that were 
requested. 

Frequency of program evaluation. SCASD has undertaken a number of internal 
evaluations from 1986 to the present. This suggests that the district has an ongoing 
commitment to improving program quality. The Pennsylvania Department of 
Education has also conducted program audits focused on compliance with state 
policies and regulations. Clearer documentation of any programmatic or 
instructional changes that have resulted from these evaluations will aide future 
evaluations. 
  
Openness and transparency of evaluation process. The current evaluation process 
was consistently proactive, professional, and open. The numerous meetings with 
stakeholder groups allowed for many perspectives to be shared with the evaluators 

Willingness on the part of the 
administration and staff to meet the 
child’s needs wherever they may be 
without a formal identification at any 

Dispersed support responsibilities for LE/GS across district personnel. Program 
materials specifically outline how personnel across the district (from Board of 
Directors, Superintendent through LE/GS specialists) are tasked with supporting 
and serving gifted students. This list of roles and responsibilities spans governance 
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level. board, administrative leaders, psychological service providers, curriculum 
specialists, and LE/GS teaching personnel. Explicitly articulating the multi-level 
program support responsibilities implies a “village” approach to serving these 
students. (General education teachers, however, are not included among this list.) 

Commitment to all students to provide 
differentiated curricula through the 
partnership with University of Virginia 
(i.e. development of K-U-D, purposeful 
and planned differentiated instruction. 
Etc.) 

On-going curriculum review cycles of general education curriculum. Systems have 
been established to ensure that each disciplinary area receives critical review and 
reconsideration on a rotating basis. A curriculum committee consisting of K-12 
representatives is working to ensure that the content area is vertically articulated 
across school bands and grade levels. Over the last 18 months the District has 
invested resources for professional development for curriculum leaders to critically 
explore vertically aligned disciplinary curriculum documents, particularly related to 
PA- CCSS. Teams have attended intensive professional development, and have 
begun translating those lessons learned into workable curriculum documents for the 
district. The current year’s energies on English/Language Arts (ELA) curriculum 
review has resulted in thoughtful conversations about the content and processes for 
teaching ELA across K-12, common writing prompts, and consistently 
implemented scoring rubrics for each type of writing. 

Structures in place to allow for grade 
level or subject level acceleration, as well 
as early graduation. 
  
While not required, your commitment to 
the arts and the talent students bring to 
the arts are to be commended.  Chapter 
16 does not prohibit this endeavor: the 

Attention to the challenges inherent to labeling and identifying students as gifted. 
The LE/GS Program operates within relatively stringent Pennsylvania Department 
of Education guidelines that outline specific identification criteria, measures, and 
cut scores according to its definition of giftedness. The state’s view of giftedness 
and identification can be described as more narrow and traditional than broadened 
and progressive. Commendably, SCASD has long acknowledged and attempted to 
work within the State’s restrictive definitions and processes. 
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District is not bound to the same 
procedures and documentation that is 
required for meeting the needs of 
District’s academically gifted students. 
  
Development of strong partnerships with 
the community and Penn State University 
to enhance the learning of all students. 

Provision of program services across school bands, from K-12. Students at all 
school levels have access to LE/GS services, regardless of the age and grade of the 
student. It is especially important that students in primary grades have access to 
appropriately challenging and enriched learning experiences. That SCASD provides 
such services beginning in kindergarten and spanning through high school 
graduations suggest a high priority is placed on developing interests and talents 
throughout a child’s school career. 

Regular meeting structure at the high 
school to consider unique cases of all 
students, especially those whose 
giftedness and talents have led them to 
experiences outside of the traditional 
school day. Your team at the high school 
is very willing to consider how best to 
support those students. 

Application-based selection processes for secondary LE Programming. A number 
of programming aspects at the secondary level involve application-based 
approaches to selection. While not all parts of these processes are exemplary, in 
general there appears to be less of an emphasis on identification and labeling of 
students as gifted per se, and more of an emphasis on matching students’ academic 
strengths and interests to curricular provisions. 

 The online course for LE/GS teacher, 
admin, and General Education teachers 
around the policies and procedures for 
Chapter 16. 

  

  Generally neutral to positive teacher perception of LE/GS program services and 
specialists. Survey responses suggest that the majority of teacher respondents rate 
the LE/GS program as having a very positive (14%) or somewhat positive (37%). 
on the general education program. A sizeable group of respondents (48%) harbored 
neutral feelings (“neither a positive nor a negative influence”), however less than 
1% held negative perceptions about the influence that LE/GS has on general 
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education offerings. Additionally, 59% of respondents reported that the LE/GS 
program increased the teacher’s ability to meet the curricular and instructional 
needs of the most advanced learners. 

  Abundant human resources in classrooms. We observed a number of classrooms 
with three or more adults present (i.e., as facilitators, as small-group instructors, as 
mentors, as observers). While not all of these adults may have been certified 
professionals, we were nevertheless struck by the resources that have been 
committed to the number of personnel at this level. 
  
Adequate program funding from state and local fiscal resources. Documentation 
supports a long-standing district commitment to funding gifted education 
programming within SCASD. Additional funding has been allocated to ensure that 
shuttle services are provided for students reducing the possibility that qualified 
students are denied programming as a result of insufficient transportation. 
  

  High level of self-efficacy among general education teachers related to serving 
advanced learners within the regular classroom. In the online survey, all teachers 
responded that they felt very comfortable (72%) or somewhat comfortable (27%) 
adjusting instructional tasks to address learners’ readiness and abilities; and 
reported feeling very (67%) or somewhat comfortable (31%) addressing the needs 
of above grade level students. Fewer, but still a majority of teacher respondents 
noted feeling very comfortable (29%) or somewhat comfortable (56%) addressing 
the needs presented by exceptionally advanced students. 
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Recommendations/Needs  (Red indicates in progress) 
PDE Recommendations 

 

Refine and articulate a screening and an evaluation process that meets the requirements set forth in §16.21. General 

Board Policy 114 Reviewed for clarity 

Consider acceleration options other than grade and subject level acceleration and early graduation. 

*GIEP – Present Levels of Educational Performance (PLEPs) need to provide Instructional level.  When included in the GWR, 
it should lead to clearly articulate recommendations (to include grade level and whether it is enrichment, acceleration, or a 
combination). 

*GIEP – Goals need to be responsive to those documented instructional levels and based on the standards. 

*GIEP – Short term Learning Outcomes need to break down the goal and clearly define the objective criteria, assessment 
procedures, and timeline for goal attainment. 

*GIEP - All Specially Designed Instruction needs to be documented in the GIEP.  It is what the school /teacher will provide. 

*GIEP – All support services need to be documented in the GIEP (i.e. transportation, support for organization or social 
emotional concerns in order to attain goal). 

*GIEP – Specially Designed Instruction needs to be provided during the course of the student’s instructional day.  In addition, if 
there are general education requirement that are missed due to receipt of gifted services, there should be a pre-approved plan 
as to how the student can either make those up during the school day or be exempt from them. After discussing this with the 
team, it appears to be a matter of consistency. 

  
*Gifted Individual Educational Plan (GIEP) 
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UVA Recommendation 

Refine the LE/GS philosophy and rationale in the context of the district mission, values, and general education program. The 
LE/GS Program appears to be predicated on several different conceptions of giftedness, the existence of readily identifiable 
gifted children, and importance of meeting gifted children’s needs. This approach represents an “old” way of thinking in gifted 
education. A more progressive approach would be to root the program (and its associated services and curricula) in the District 
mission and general education goals and curricula. 

Reconsider the role of Gardner’s Multiple Intelligence Theory in LE/GS program rationale and design. The overview and 
references in Appendix A provide a starting point for program staff and stakeholders to reconsider the role that Gardner’s MI 
should play both in the LE/GS program rationale and design, as well as in all educational programming. If Gardner’s work is 
retained as the foundation of programming, questions worth discussing include, “Is LE/GS is conceived as the primary or sole 
means of further developing all multiple intelligences domains in all students? Some domains in all students? Some domains in 
some students?” 

Avoid using needs claims as a justification for program services or to discuss characteristics of students. The use of the term 
“needs” and claims about students’ “needs” can mask unwarranted assumptions and circumvent necessary and close 
examination of program and stakeholder beliefs and values. 

Revisit the intended purpose and design of the LE/GS Program at all grade levels. 
The important and challenging work of clearly defining a program philosophy, rationale, and relevant definitions/constructs 
leads naturally to decisions about retaining and upgrading existing program components and services. Minimally, this should 
include: 
Revisiting models that guide the LE/GS Program Design. Because the LE/GS 
Program has drawn from various models in general and gifted education, it is critical for program documents to clearly describe 
what models are being used, how the models fit together and relate to program philosophy and goals, and how and why those 
models are being adapted from their original or intended forms. Thoroughly document any additions or revisions to the program 
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model over time, as those changes occur. 
·    " Applying the would-could-should test. A. Harry Passow’s three-question would could- should “test” for discerning the 
appropriateness and exclusivity of gifted programming is a valuable tool for discussing the LE Program and curricula: “Would 
other students of this age, if they knew the expectations, want to do it?” “Could other students of this age do it?” and “Should 
other students of this age be benefited from doing it?” Passow conjectured that if the answer to any of these questions was ‘yes’ 
then the experience was not appropriate to be reserved only for gifted learners. " Distinguishing components and features of the 
program that are designed to be systemic from those that can be tailored to staff strengths and interests. The LE Program should 
not depend on or be designed after the specific strengths and interests of the LE Specialist staff in any given year. 
·    " Redesigning the middle and high school LE Programs possibly using a department based approach. Many aspects of 
the LE Program at these levels would be best managed and designed within subject-area departments, rather than by an 
enrichment program. 
·    " Aligning all identification tools and processes with program goals and curricula.  Although the state’s policies may 
continue to guide or drive how and whether forma identification is used, all assessments, tools, and processes should make 
sense with what the student is being identified for (versus what they are being identified as). 
·    " Communicating program design, purpose, and participation in a clear, consistent, and public manner. This includes 
establishing and using common and consistent terminology across and within all levels of programming. 

Continue to devote resources to the development and “upgrading” of high-quality, standards-aligned general education and LE 
Program curricula. An implicit justification for gifted programming/services is the insufficiency of the general education or 
course curriculum. Many components of the LE/GS program arguably should not be necessary if the general education program 
curriculum and instruction were more rigorous. Fortunately, the PA Common Core State Standards, Next Generation Science 
Standards, and College, Career, and Civic Life (C3) Framework for Social Studies State Standards provide strong foundations 
from which to design such curricula. Any and all curricular related to LE Programming should likewise be designed using the 
disciplinary frameworks as a starting point. 

Study and adopt a model for within-class differentiation. Data across all sources revealed the need for a common definition of 
and model and strategies for meaningful differentiation. Administrators, LE Program staff, classroom teachers, and parents all 
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conceive of this term in different and sometimes conflicting ways, with many stakeholders using the term differentiation as 
synonymous with between-class ability grouping and tracking. Regardless of model, an emphasis on differentiation for high-
end challenge as a professional development focus within the context of standards-aligned curriculum, classroom assessment, 
and high-quality, interactive instruction for all students. 

Convene a stakeholder group to study options for differentiation and grouping in elementary mathematics in light of District 
values, District definition of/model for differentiation, and teacher capacity. Stakeholder responses at all levels suggested 
inconsistencies and disagreement over how to best address student readiness differences in math, with some schools practicing 
between-class regrouping. All decisions about how to group students for instruction imply certain beliefs and assumptions 
about teacher capacity, curriculum and instruction, and how students learn best. We therefore recommend an open investigation 
into the best ways for SCASD elementary schools to ensure that all students grow in their mathematical understanding, 
knowledge, and skill. A “Grouping Glossary” is appended as a resource for providing visuals of and explanations for how 
grouping can be conceived and practiced. SCASD will need to decide which approach (es) provide the best fit, and why. For 
equity, the model should not be school or teacher-dependent. 

Study models for staff reallocation. Given the abundance of human resources in classrooms, there are numerous possibilities for 
more strategically allocating and utilizing these resources to improve the overall quality of the instructional program. See Grant 
Wiggins’ innovative ideas (see Resources) for clever reconsideration of teacher assignments, possibly to include LE/GS 
teachers. 

Create a timeline and plan for ongoing internal and external program evaluation that collects multiple forms of evidence of 
program effectiveness. Ongoing and voluntary program evaluation is critical for any program to thrive, change, and grow. We 
recommend creating a timeline and plan for such evaluation, targeting formative and summative evaluations conducted 
internally and externally every 2-3 years. Evidence of effectiveness should be strongly connected to revised program goals and 
curricula and include data sources beyond student, parent, and teacher perceptions. 
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Goals 
1.      Complete PDE Corrective Action requirements 
2.      Continue upgrade of high quality standards designed general education of course curriculum 
3.      Convene LE/GS Strategic Planning Team to review PDE and UVA reports and determine additional goals 

  
Action Plan/Timeline 

 PDE Corrective Action Timeline 

Citation - Gifted Facilitated Self 
Assessment (GFSA) 

Required Corrective Action or 
Improvement Plan 

Timelines and Resources 

1.  GFSA – Strategic Plan and Policy 
Standard:  LEA has a Strategic Plan that 
includes procedures for the education of 
gifted student enrolled in the school district 

·      Screening and evaluation protocols 
are general.  More specificity is needed. 
·      The Strategic plan refers to data for 
the process but does not describe the 
specific data and how it is used.  Please 
provide data for specific grade level or 
bands in literacy and math 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

4.  GFSA – Screening and Evaluation 
Process 
Standard:  LEA demonstrates compliance 
with annual public notice requirements 

·      Screening and evaluation protocols 
are general.  More specificity is needed. 
·      The screening process needs to be 
separate from the evaluation process 
·      The Strategic plan refers to data for 
the process but does not describe the 
specific data and how it is used.  Please 
provide data for specific grade levels or 
bands in literacy and math 
·      The evaluation process used needs 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 
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to be comprehensive and address all of 
the multiple criteria, especially the 
students’ instructional level 

5.  GFSA-Gifted Education Placement 
 Standard:  The LEA demonstrates that 
educational placement and instruction is 
based on each gifted student’s needs in 
accordance with Chapter 16 

·      The GIEP’s that were reviewed 
indicated that divisions were made to 
provide for the needs of students outside 
of the school day. 
·      The State College Area School 
District will provide training to 
administrators, teachers or gifted student 
and general education teachers on the 
educational placement and instruction of 
gifted student per Chapter 16 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

7.  GFSA Student Record Review 
 Standard:  The LEA has developed gifted 
multidisciplinary evaluation reports and 
gifted IEPs s required under Chapter 16 
and has provided parents with procedural 
safeguards. 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

16.  A copy of the GWR was disseminated 
to parent(s) within 5 calendar days of 
completion 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 
  

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 
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22.  Teacher observation and 
recommendation 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

42.  Instructional needs related to the 
student’s present levels of academic 
achievement 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

43.  Annual Goals are present The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

  
44.  Short term learning outcomes which 
are responsive to learning needs identified 
in the GWR 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 
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45.  Objective Criteria are present and 
measurable 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

46.  Assessment procedures and timelines The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

52.  An explanation of why the LEA 
progress are refused to take the action 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

54.  Description of each evaluation 
procedures, assessment record or report 
used as the basis for proposed action or 
action refusal 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 
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55.  Description of other factors relevant to 
LEA’s proposal or refusal 

The LEA must provide training on the 
accurate and timely completion of 
required documents.  PDE will conduct 
site visit and record review to verify 
completion of corrective action. 

June 25, 2015 
 PDE 
 PATTAN 
 IU 10 Gifted Liaison 
 www.pdesas.org 
 SAS PLC 

  
Timeline 

Goal 2014-2015 2015-2016 2016-2017 

GIEP/GWR training September 4, 2014     

Universal Screening  Develop and Partial 
Implementation  

District Wide implementation  District Wide implementation  

Curriculum Cycle  Following Curriculum Cycle  Following Curriculum Cycle  Following Curriculum Cycle 

  
Fall 2014, Convene LE/GS Strategic Planning Team to review PDE and UVA reports and determine additional goals as they relate to 
the recommendations in each report. 
 
	  
	  
	  


